
MICRO TEACHING  

CONTEXT  

While it is true that field experience (i.e., supported teaching in schools) opportunities provided for trainees help them to construct practical knowledge that 

is detailed, concrete, and integrated around problems of practice, literature is replete in the finding that such field experiences could have inherent 

weaknesses in terms of their effectiveness. For instance, in attaching students to schools for field experience, trainees are usually attached to particular 

mentors in their field placements either individually or in groups but never together, as a cohort. Similarly, no opportunity can be provided for the entire 

cohort to be in the same teacher’s classroom observing the same lesson together. Their individual experiences in such Field Placement arrangement are, 

therefore, never the same. As a result, trainees’ lack of common experience limits their ability to reflect and analyze the teaching and learning process 

generally with their classmates in a meaningful manner.  

Second, it is documented that expert teachers have the ability to deviate from their “curriculum scripts” and engage in actions associated with teaching 

quickly, accurately, flexibly and inventively under several types of constraints. Unfortunately, even when individual teacher trainees are placed in the 

classroom of exemplary teachers, it is doubtful whether they (the trainees) possess the ability and experience to completely and meaningfully deconstruct 

what is “good” from simply observing the rapidly changing and complex interactions (both spoken and unspoken) that take place in the classroom. In addition, 

it is quite difficult, if not completely impossible, for pre-service teachers to interrupt the classes they are observing and pose questions to their mentors in 

order to fully understand the actions of their mentors. Their learning in these arrangements could therefore be intuitive, imaginative and in some cases 

unreflective in nature. Consequently, it is possible that pre-service teachers draw faulty inferences from their field experiences and internships. 

There is therefore the need for extra opportunities to be provided to further improve the practical orientation of trainees through the presentation of 

experiences that present actual teaching practices and make it possible for them to collectively study, reflect or critique those practices together using sound 

theories of learning. To achieve this type of reflective practical orientation, this course has been designed to present authentic classroom and school contexts 

to trainees using videos and multimedia CDs that capture the complexities of an exemplary teaching or school session. Lessons presented using multimedia 

technology can be seen as cases of actual classroom teaching and learning situations. The multimedia CDs and videos then become sites for investigation, 

reflection and study together by a whole cohort of teacher trainees in ways that are not easily accomplished with actual Field Experience. 

 

Course Title 
Micro-teaching 

Course Code: EBS 392 Course Level: 300 Credit Value: 3 Semester: 2 



Pre-requisite 
Courses in methods of teaching and theories of learning, as well as prior experience in Supported Teaching in School 
sessions 

Course Delivery 

Face-to-
Face 

✓ 

Practical Activity    

✓ 

Work-based 
Learning 

✓ 

Seminars 
 

✓ 

Independent 
Study 

✓ 

e-learning 
Opportunities 

✓ 

Practicum 

✓ 

Course 
Description for 
significant 
learning 
(indicate NTS, 
NTECF, BSCGLE 
to be assessed) 

It is well documented that the overly theoretical coursework in conventional teacher education programs does not 
effectively challenge teacher trainees’ preconceived ideas about teaching. In addition, field experiences provided for teacher 
trainees have been shown to have inherent limitations. Consequently, this course is designed to engage pre-service teachers 
in experiences that present actual teaching practices and make it possible for them to study or critique those practices 
reflectively as a cohort. Authentic classroom situations at the level of specialization of the trainees are presented to the class 
using multimedia CDs or videos and the entire cohort led to study and reflect on them together using sound theories of 
learning encountered earlier in the programme. Following the sessions with the multimedia CDs or videos opportunities are 
presented to trainees to plan and present their own lessons to their peers. The lesson plan and its implementation must 
promote the learning progress of all students irrespective of their gender, socio-economic or ethnic background. This will 
be complemented with teaching in schools where possible. NTECF, NTS 1a, b, c, e, f, g p.12; 2b, c, d, e, f, p.13; 3a, c, d, e, f, 
g, h, I, j, k, l, m, n, o, p 

Course Learning 
Outcomes: 
including 
INDICATORS for 
each learning 
outcome 

OUTCOMES 
By the end of semester, trainees will be able to: 

INDICATORS 

CLO 1: Demonstrate the ability to develop and use  an 
activity log NTS 1a, b, c, e, f, g p.12; 2b, c, d, e, f, p.13; 3a, 
c, d, e, f, g, h, I, j, k, l, m, n, o, p 

1.1: Submit a detailed schedule of their activities. 
1.2: Produce, as part of the portfolio, a well-organized 
activities undertaken in the course and the support received 
from their course tutors including their reflections. 

CLO 2: Exhibit the ability to work with your peers in 
discussing issues about teaching in the lessons presented 
NTS 1a, b, c, e, f, g p.12; 2b, c, d, e, f, p.13; 3a, c, d, e, f, g, 
h, I, j, k, l, m, n, o, p 

2.1: Produce a handwritten journal that shows a record of 
dates, times they met and descriptions of consensuses 
reached in class on issues raised and the contributions they 
made 
2.2: Describe what they learnt from class discussions as well 
as frustrations they went through, if any 
2.3: Detail any special arrangements made by the tutor to 
support students with physical or learning challenges as well 
as gender stereotypes. 



CLO 3: Exhibit the ability to plan a lesson individually NTS 
1a, b, c, e, f, g p.12; 2b, c, d, e, f, p.13; 3a, c, d, e, f, g, h, I, 
j, k, l, m, n, o, p 

3.1: Produce a handwritten journal that shows a record of 
dates, times they met with their tutors and peers to get 
feedback on their plans  
3.2: Describe what they learnt from such planning as well as 
frustrations they went through, if any  
3.3: Detail any special arrangements they made in their plan 
to support students with physical or learning challenges. 

 
CLO 4: Exhibit the ability to work individually in planning 
and teaching a lesson together NTS 1a, b, c, e, f, g p.12; 
2b, c, d, e, f, p.13; 3a, c, d, e, f, g, h, I, j, k, l, m, n, o, p 

4.1: Produce a handwritten journal that shows a record of 
dates, times they met with their mentors and descriptions of 
their roles they played 
4.2: Describe what they learnt from such  collaborations as 
well as frustrations they went through, if any  
4.3: Detail any special arrangements made by the teacher to 
support students with physical or learning challenges 

Course Content 

Units Topics Subtopics Teaching & Learning Activities 

1 
College level 
Orientation 

Orientation by College tutor on 
the purpose of and activities to 
be undertaken during this 
semester’s Micro-teaching 

Use of PowerPoint and other visual 
representations to give students orientations on 
the activities to be undertaken during their micro-
teaching 

2 

First sessions with 

the multimedia CDs 

or  videos  
 

Lesson coherence (discussing 
the logical flow of lessons being 
observed) 

Students make notes of responses, in their 
portfolios, to the following questions that guide 
the class discussions: 
2.1: What are the objectives of this lesson? 
2.2: Were the objectives for the lesson met? 
Provide evidence? 
2.3: How did the lesson build on students’ prior 
knowledge? 
2.4: How does the lesson connect with ideas from 
both the previous lesson and the lessons to come? 
2.5: How were important ideas integrated in the 
lesson? 



2.6: Did the teacher have to adjust the lesson in 
ways that (s)he did not anticipate? Why and how 
was this done? 
 

3 

Second sessions 

with the multimedia 

CDs or videos  
 

Discussing the content 
knowledge that the teacher 
demonstrated in the lesson 

Students make notes of responses,  in their 
portfolios, to the following questions that guide 
the class discussions: 
3.1: What are the big ideas in the lesson? 
3.2: How did the teacher allow for multiple 
representation of key concepts? 
3.3: Were the mathematical representations 
accurate? Were they clear to students? 
3.4: What other representations might have 
promoted students’ learning? Explain your 
reasoning. 
3.5: If you have to teach this topic, what content 
would you need in order to teach it, anticipate 
students’ difficulties and help them meet the 
learning objectives? 

4 

Third sessions with 

the multimedia CDs 

or videos  
 

Pedagogy (focus on what the 

teacher’s original plans were 

and why and how 

adjustments were made in the 

course of the lesson) 

Students make notes of responses, in their 
portfolios, to the following questions that guide 
the class discussions: 
4.1: Describe the instructional strategies the 
teacher used to support and challenge all students. 
4.2: How did these instructional strategies help the 
teacher to meet the objectives of the lesson? 
Provide evidence to support your assertion. 
4.3: In your opinion, were there situations that 
compelled the teacher to adjust his/her 
instructional strategy? Provide evidence. How 
effective was the change in approach or style? Give 
an example to illustrate you opinion. 



4.4: Given an opportunity to teach the same lesson 
what would you do differently? Why? 
4.5: Describe the opportunities the teacher 
provided for all students to actively engage in the 
mathematical tasks. 
4.6: Were the mathematical tasks chosen 
motivating for students? How did the tasks engage 
different learners? To what extent did the tasks 
given elicit the application of previous knowledge 
and experience? 
4.7: Did the technology used enhance or hinder 
students’ understanding of key mathematical 
concepts? Provide evidence to support your 
answer. 
 

5 

Fourth sessions 

with the multimedia 

CDs or videos  
 

Craft (The environment created 
for learning and the effective 
communication skills and 
interpersonal skills used to 
manage the lesson). 

5.1: Was the classroom environment (both physical 
and affective) conducive for learning mathematics 
and achieving the lesson objectives? 
5.2: How did the teacher use voice, gestures, eye 
contact or other movements to manage teacher-
student as well as student-student interaction? 
5.3: What kinds of questions did the teacher use? 
How did students respond? Were the teacher’s 
questioning effective? Provide evidence. 
5.4: What kinds of questions were asked by 
students? How did the teacher respond or react to 
the students’ questions? 
5.5: What steps did the teacher take to support 
students with physical or learning challenges? 

6 
Planning Problem-
based lessons on 
content agreed on 

Essential steps to follow in 
planning a problem-based 
lesson 

6.1: Trainees work with their mentors to discuss 
and document how they selected the content of 
focus 



with tutors 
(Individual Planning) 

6.2: Document what decisions you made about 
your students and the task 
6.3: Indicate what predictions you made about 
your students’ responsibilities in the lesson 
6.4: Indicate how you planned the “Before” phase 
of the lesson 
6.5: Present your plans for the “During” phase of 
the lesson 
6.6: Present your plans for the “After” phase of the 
lesson 
6.7: Detail any special arrangements made by the 
teacher to support students with physical or 
learning challenges 

 7 

Presenting planned 
content through 
problem solving  
(Individual teaching) 

 

7.1: Present a detailed lesson plan of this lesson 
specifying how you managed the three phases of 
the lesson 
7.2: Detail how you managed small co-operative 
group work 
7.3: Explain how you encouraged creative thinking 
among students in the lesson 
7.4: Explain how you assessed student 
understanding while teaching 
7.5: Present your personal reflection of the class 
indicating aspects that you would want to improve 
next time and the extent to which the plan you 
made support students with physical or learning 
challenges worked 

Course 
Assessment 
Components: 
(Educative 
assessment of, 

Component 1: Portfolio Assessment (NTS 1 a, e, & f) 
Trainees will be expected to develop portfolios detailing responses to issues raised during the class sessions with the 
multimedia CDs or videos and interactions with their peers and tutors. As well as trainees’ personal experiences, 
descriptions of activities they undertook while planning their lessons, detailed plans of lessons they presented and any 
activities undertaken in the course during the semester (see CLO 1 to 4). These portfolios will be assessed using rubrics 



for and as 
learning) 

developed to assess the quality of presentation and detail provided. The portfolio assessment will constitute 60% of 
trainee’s score 
 
Component 2: Evaluation by mentors (NTS 1 d, e, f, & g) 
Trainees will be assigned tutors who will work with them and guide them through out the period. These tutors will assess 
lesson plans and presentations their mentees punctuality and regularity to class, professionalism (including how they react 
to critiques from their peers behave towards their colleagues with physical or learning challenges and interact with 
teachers and students) and willingness to support their colleagues. The tutor’s evaluation will constitute 40% of trainee’s 
score 

Instructional 
Resources 

Projectors, Laptop Computers, Video Recordings and other Multimedia Resources, Files, Field Notebooks 

Required Text 
(Core) 

Manion L, Keith, R. B., Morrison, K., & Cohen, L. (2003). A guide to teaching practice. Available at  http://www 
books.google.com/books .  
Perry R 2004. Teaching practice for early childhood. A guide for students. Available at http://www Routledge.com 
catalogues./0418114838.pdf.  

Additional 
Reading List 

Kiggundu, E., & Nayimuli, S. 2009 Teaching practice: a make or break phase for student teachers South African Journal of 
Education, (29), 345-358. 
Masingila, J. O. & Doerr, H. M. (2002). Understanding pre-service teachers’ emerging practices through their analyses of a 
multimedia case study of practice. Journal of Mathematics Teacher Education, 5: 235-263 
Menter I 1989. Teaching Stasis: Racism, sexism and school experience in initial teacher education. British Journal of 
Sociology of Education, 10:459-473. 
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